The objective of this study was to identify and analyze the main factors that explain the resistance to distance education (DE) in corporate education (CE) in a military institution. The present study was structured with quantitative and explanatory approach, based on the theoretical framework of the READEC model, which was developed and validated by Albertin and Brauer (2012). From a technical point of view, a bibliographic survey and a field survey were carried out by means of an electronic questionnaire. Data collection was carried out with a sample of 345 Brazilian Army personnel who were part of the Training
INTRODUCTION
Learning can be transmitted in the following forms of education: face-to-face and distance learning. The face-to-face modality is commonly used in traditional courses, where teachers and students are always in one physical place -called a classroom -and these meetings occur at the same time. In distance learning, teachers and students are physically separated in space and/or time. This type of education is carried out through the intense use of information and communication technologies. This modality may or may not present face-to-face moments, and its use has grown exponentially in the past decades (Moran, 2002; Rashi & Elahi, 2012) .
In this context, distance education (DE) is analyzed as a viable possibility in the construction of mechanisms that foster lifelong learning and qualification throughout life it is fully usable in the corporate environment, since it permits the design of educational events focusing on specific situations, as well as expanding and democratizing access to training opportunities (Abbad, Zerbini & Souza, 2010: 2; Zerbini et al., 2013) . This modality has been widely adopted in education, in qualifications, and professional training programs and in corporate education (CE).
Despite the increasing use and importance of DE, whether in a traditional or CE context, there has been resistance to its use. As an example, this opposition can occur due to: the perceived utility of the tool on the part of collaborating users (Brauer, 2008) , the difficulty of understanding the technology and the lack of contact with other students (Vianney et al., 2003; Lanzer, 2007; Litto & Formiga, 2009; Berge, 2013) , and the lack of feedback from tutors and inflexibility regarding the content of the courses (Berge, 2013; Dutra, 2014) . It is argued that if a user (such as a collaborator, for example) has one of these resistances in relation to DE, distance learning tends to fall short of expectations and consequently, training results will be lower.
Based on these losses due to resistance of the learning process via DE, and the absence of established theoretical models that explain this process, we start in this article with the following research question: What are the main factors that explain resistance to Corporate Distance Education? To answer this question, we adopted, as a base, the READEC model developed by Albertin and Brauer (2012) by applying a structured questionnaire answered of 230 military personnel who conducted distance corporate courses in the Brazilian Army. This is an institution chosen for recently making massive investments in DE, always with the purpose of training the military professional in the era of knowledge (Peri, 2013) . One of the assumptions in this article is that if resistance occurs in an institution that preaches the importance of the DE, this scenario may worsen in other institutions and, for this reason, the Brazilian Army presents itself as an important and pertinent unit of analysis. Albertin and Brauer (2012) as well as having an important discussion about which hypotheses in this theoretical model can be accepted and which should be rejected. This study also takes into account the context in which the hypotheses were tested. The second contribution of this article is intended for administrators of DE, both in the public and private spheres. Since they are in possession of the elements that impact resistance the most, DE administrators can make decisions on the ground in order to increase the acceptance of this type of teaching and, consequently, improve their program's results.
This article presents two central contributions. The first contribution (theoretical) is made by evaluating the model proposed by

THEORY AND HYPOTHESES
Our theoretical reference is organized into three topics. The first two deal with concepts related to distance education and corporate distance education, and topic number three deals with the READEC Model, as well as the presentation of its hypotheses, which are adopted in our article.
Distance Education
As a result of globalization, changes and technological progress have become more common and faster among humans. It is interesting to note the impact of this development in the educational sector as it forms part of a series of knowledge and information frameworks of humans and society. As a result of this development, a modality of education, called Distance Education (DE), is being adopted in the world and applied in education, vocational training programs, and corporate education. DE, therefore, has emerged as one of the most important tools for transmitting knowledge and democratizing information.
According to Moore and Kearsley (2013) , one of the earliest instances of distance education occurred in the early 1880s. For the first time, people who wished to study from their work or home environment could do so through the postal services. As an integral part of the social system, traditional education methods have inevitably been affected by the increasing ubiquity of this alternative for education. DE has grown rapidly with the advent of cyberspace as a direct or indirect educational tool. Emerging in this context, DE has characterized itself as an education-learning process in which internet technology acts as mediator of the teacher-student relationship (Moran, 1994) .
What can be concluded is that DE, leveraged by technologies, has grown noticeably and gained the attention of educational planners in recent years. Such a situation may be justified by its benefits, some of which have been mentioned by Moore and Kearsley (2010), such as: access to learning opportunities, improving human skills, reduction of educational costs, targeting of education campaigns for specific audiences, reconciliation of professional life with familiarity, and ease of inclusion of an international dimension to the educational experience.
The literature points to additional advantages of DE. The "school" can be on any computer available with internet access, whether at home, in a company, or even in a Lan house. That is, the most salient advantage is centered around the student's availability to carry out the respective activities according to his or her time ( Distance education also has drawbacks, and several of these are identified in the literature. These disadvantages range from problems with the technology used to the lack of interpersonal relationships with other students (Vianney et al., 2003; Abbad, 2007; Lanzer, 2007; Litto & Formiga, 2009; Berge, 2013) . For Dutra (2014) it would be interesting if people were also aware of the difficulties that could occur in this type of teaching process, such as: (i) the feeling of isolation, due to being in direct contact with a "machine" and not with people; (ii) a lack of self-motivation to take the course; (iii) a lack of self-discipline to prioritize the course, in the midst of numerous competing daily activities; (iv) feedback from tutors, which can be received later than expected by the student and delayed in relation to the students' needs; (v) the content, which may be inflexible.
Many of these disadvantages, problems, and limitations are caused by high levels of resistance to the use of DE and consequently student avoidance. In this context, Zwicker and Reinhard (1993) affirm that independent of the form used, the didactic use of a computer will only be effective to the extent that the student can be actively involved in the teaching process. This means that the simple use of technology in education or teaching does not improve learning without this involvement of the student. As a consequence, the structuring of a specialized team, composed of people who understand technology and pedagogy, and work in a cohesive way, can generate a better learning performance for the student. This specialized team can also minimize the risks of student avoidance -a troubling problem in the area (Meirelles & Maia, 2009  The Performance Expectancy dimension reflects the degree to which an individual believes that using the system can help him or her achieve performance gains in his or her work;  The Expectation of Effort dimension reflects the system's degree of ease to use;  The Facilitating Conditions dimension is defined by the degree to which an individual trust that there is an appropriate organizational and technical infrastructure to support the use of the system;  The Self-efficacy dimension reflects the judgment of individuals and their ability to organize and execute courses of action required to achieve some designated types of performance;  The Interactivity dimension is the degree of interaction between the student and the tutor or between the other students in the group. This involves aspects such as monitoring, stimulus and feedback. These five hypotheses will be tested in our study, using the method that will be described in the next section.
METHOD
For the development of this article, we adopted an explanatory approach, with the concern we had regarding the registration of facts, analysis, interpretation and, especially, the identification of causes, following the precepts proposed by Lakatos and Marconi (2011) and Gil (2014) . In addition, the study can be considered deductive, since generalizations were made to reach the conclusions. A theoretical-empirical approach, through a bibliographical survey and field research, was carried out in the place where the phenomenon occurred. It has elements to explain it, therefore, it follows the precepts of Vergara (2013).
Participants and Data Collection
This article has quantitative characteristics. It has an approach chosen to be adequate for our initial intention to interact with as many individuals as possible. This was done in order to obtain an overview of respondents' behavior in the context of the public sectorspecifically in the army -about the reasons for resistance to DE. It is important to emphasize that the choice of quantitative research was because, in this first stage, the intention is to use as many people as possible, so that we can get a general picture of the behavior of the respondents in the context of the public sector (Army) about the reasons resistance to DE. We believe that this quantitative strategy will also enable the prediction and generalization of the data to other contexts on this topic. Additionally, we emphasize that the statistical analysis and the tests of the data obtained in this research were done through software WarpPls, version 5.0. (ii) endogenous latent variables, which are neither directly observable nor measurable, should be estimated indirectly, through observable variables. Following this precept, the model used for the article was designed with the minimum of three variables observed by construct (latent variable). Based on this structure, multiple observed variables were defined for each construct. The constructs (latent variables) with their respective definitions, topics, observed variables, and questionnaire items are described in Table 2 . 
Soldiers in Brazilian
SEM-PLS functions as a multiple regression analysis (Hair et al., 2014). This feature makes SEM-PLS
EVALUATION AND ANALYSIS OF RESULTS
By means of the appropriate statistical tests it is necessary to evaluate the quality of the model used. In this section, the measurement and structural models are evaluated, both in their original format and in their format after statistical adjustments. Parallel to the evaluation, there is an analysis of the research findings. Table 5 Table 6 
Evaluation of the Adjusted Measurement Model
In compliance with the parameters defined in the literature for convergent validity, the indices presented in Table 7 indicate an adequate adjustment of the model, given the observed indicators: To evaluate the discriminant validity, the Fornell-Larcker criterion and the Cross Loads were adopted. The values shown (diagonally) in Table 8 for the Fornell-Larcker indicator, showed that the constructs share more variance with their associated indicators than with any other construct: In the examination of cross loads presented in Table 9 , the values confirmed that their latent variables explain more of their own construct than any other variable in the adjusted model: 
DISCUSSIONS AND CONCLUSION
Over the years, technological changes involving the educational process have finally resulted in the education modality called distance education (DE). An outcome of this perceived development in the teaching/learning process is that DE has been adopted as a tool and applied in education, in professional qualification and training programs, and in corporate education (CE). It has become one of the greatest tools for democratization of information.
Despite the increasing use of DE in the corporate scenario in the past decades, there is still significant resistance to this educational modality. This study is a response to the absence of established theoretical models that are able to deal with and predict this resistance. This article had the objective of identifying and analyzing the main factors that explain the resistance to distance education in corporate education. To achieve this, we use the READEC Model, developed and validated by Albertin and Brauer (2012 The results of the study showed that the self-efficacy and performance expectation dimensions directly and positively influence the resistance to the DE in the CE. Additionally, the effort expectation, facilitating conditions, and interactivity dimensions are constructs antecedent to the performance expectation. Contrary to the previous theory, the results also indicated that the perception about the organizational infrastructure was not significant to explain the resistance to DE, which allows us to bring new insights about this phenomenon.
The findings of this research infer that the lower the expectation of difficulty or effort to take a distance course, the greater students' perception are of the value of the course to increase their performance. The greater the perception of performance, the less likely the distance course will be rejected or resisted. Another important construct to explain this resistance is the ability of students to be self-efficacious: students who need a lot of teachers saying what they should do and how they should do tend to be less resistant to face-to-face courses as there is direct contact between instructor and learner. Therefore, it is considered fundamental -and we see this as a managerial contribution of our studythat the organization knows the profile of its students well before transitioning from a culture of courses 100% in-person to 100% distance courses. If resistance is high, the less tends to be learned and, consequently, the transfer of learning to the workplace will also be less. This makes training an expense rather than an investment. Moreover, unlike Albertin and Brauer ( Despite its contribution to the field, this article presents limitations deriving from the method employed. For example, the study only gathered results relating to the perceptions of men. This is due to the studying being carried out in a military division. We believe that the collection of women's perceptions is fundamental to the understanding of this phenomenon. Also, with both views, it would be possible to verify if both genders understand resistance in a similar or divergent way. Another limitation of the study is the use of an electronic questionnaire, which has a broad scope and speed of collection, but makes it impossible (or at least makes it difficult) for the respondents' questions to be answered and may lead to distortions of answers due to misunderstandings about the survey statements.
During the development of this article, important insights emerged for future research on the subject. These insights arose from the literature analysis, the data collected, and our reflections on resistance to DE. In this sense, we believe that it is necessary for future research to, in a qualitative way, propose complementary constructs with the aim of expanding the READEC model used in this article. It is a new model and that still needs to be understood in other contexts and methods for greater acceptance by the academic community and for managerial practices. We also understand that there are still few specific empirical studies on the phenomenon discussed here, and, therefore, we suggest research that brings the practical vision of other groups, such as managers, teachers and tutors. This would also include those who have a greater variation of age and gender. We argue that these efforts will be fundamental to the proper use of distance education, an important tool that can contribute greatly to the new challenges of global technology.
